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ABSTRACT 
 
The situation we live in associated with the Covid 19 pandemic is closely 
linked to the changes that we have long considered omnipresent, such as those 
in the legislative, economic, political, social, technical and technological fields. 
All of them are present in an increasingly globalized information society, 
interfering in all sectors and activities and in a systemic perspective, in which 
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all the ‘actors’ of the educational systems are affected, such as those linked to 
history. 
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INTRODUCTION 

 

Our great Poet, Luís de Camões talks about the change in 

his sonnet: “Everyone is made up of change”. Well, more and 

more, in our daily lives, change is in fact a constant in life and 

not only personal, because it is reflected in all domains of 

relationships and relationships, whether personal or 

institutional. And, given the speed at which things are happening 

daily, the change (s) are in fact constant and require us to 

constantly adapt. And, if we don’t adapt to it, we run the risk of 

seeing ourselves excluded in the various dimensions and 

challenges that life is putting us on a daily basis. Based on this 

assumption, one of those great dimensions subject to permanent 

change is the educational system, where all its agents are forced 

to face the different changes that are carried to their midst, 

demanding from them the necessary adaptation, so that they can 
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later receive, for example, our main actors - students, so that 

they can integrate themselves into the school world, which is 

increasingly “universal” and comprehensive. It is also important 

to note that the changes, even if indelible, end up producing 

resistance and students, teachers and all other actors who 

interact daily, inserted in the educational systems and reflected 

in the teaching and learning processes and are not indifferent to 

them. naturally, history and its teaching are not alien 

(PACHECO, 2009, p. 18). 

Focusing on the Portuguese educational system, 

numerous changes have occurred in recent years. Thus, from a 

recent past, we are faced, first, with the expansion of compulsory 

basic education, which went from the 6th to the 9th year and by 

Law No. 85/2009 of 27 August, it was mandatory to attend 

school until the 12th year. And these changes brought something 

that in 1991, ESTEVE (1991, p. 121) pointed out as clear evidence 

for the extension of compulsory education to nine years and in 

which, 

 

«Schooling one hundred percent of the children in a country 
means putting one hundred percent of the children in difficulty at 
school, one hundred percent of the aggressive children, one 
hundred percent of the conflicting children, in short, one 
hundred percent of all outstanding social problems, which they 
become school problems (…) Teachers are not prepared to face 
this new reality and, therefore, it is not surprising the feeling of 
discouragement they experience when they are unable to interest 
children who, in most cases, need special attention ». 

 

Of course, the democratization and universalization of 

education, with the extension of compulsory basic education to 

twelve years of schooling, has brought about numerous problems 

and challenges that have been occurring over time and as already 

mentioned, History and its teaching cannot be separated from 

this new reality. And it will be questioned whether, in general, 

whether teachers and curricula have already adapted to this new 

reality, which is so demanding, where all children and young 

people now belong and where it also seems appropriate to take 

into account what GOMES (2005, p. 78) referred when 

considering that 
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«The old image of a teacher as a symbol of authority and moral 
providence has been replaced by the image of an opponent to be 
defeated by the student; the image of the school as a safe 
environment where children and young people could develop 
moral and democratic values is replaced by the image of a 
conflicted territory; the image of the student as a docile 
apprentice to be sent to life in society is replaced by the image of 
a rebellious, problematic student, with all vices and no virtue. 
The extremes of these representations leave no doubt that 
expectations regarding the school, students and teachers have 
changed radically » 

 

Basically, this thought ends up complementing what was 

mentioned by Esteve (1991, p. 121), by pointing out the possible 

conflicts that may arise in a totally universalized system and not 

closed to the aforementioned changes. The current moment that 

the world is going through is the context in which all the 

disciplines present in the different curricular scenarios, such as 

in particular History, the one to which we are connected 

professionally, feel the changes of all nature and must 

accompany them. And History is of paramount importance, as 

according to ALVES (2014, p. 7) he states that it “is useful to our 

life” and “Humanity in the collective sense, will always depend 

on the historical awareness of our individual contribution”. With 

regard to the countless changes that the world confronts us with 

daily, MAGALHÃES (2002, p. 59) referred that “with the passage 

of time, a large number of antinomies have been growing in 

contemporary society, opposing the universal to the singular, the 

global to the local, the tradition to modernity and innovation, 

education based on competence to the imperative of equal 

opportunities, wealth to poverty, the material to the spiritual ..., 

becoming therefore generators of tensions, which the 

globalization of the economy and the globalization of 

communication will not be foreign ”. 

 

History and its Teaching 

 

As a history teacher in primary and secondary education, 

I consider myself in total alignment with the thinking of MELO 

(2009, p. 49) when considering consensual «the need to find a 

balance between learning historical knowledge as a result of 

historiographic investigations and the gradual development by 

students of critical reasoning that allows them to have a greater 
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understanding of the past, an adoption that poses frequent 

dilemmas for policy makers and teachers ». And for this reason, 

the same author (Idem, p. 113) with regard to the training of 

History teachers will import that a “constructivist approach to 

teaching and learning [which] has come to consider that learning 

is the capacity to“ build “A social representation of reality, and 

simultaneously respond to the challenges born in the encounter 

with new phenomena and situations”. 

It was this perspective assumed by PACHECO (2009; 

2013) who, in these two moments of academic research, sought 

to associate the posture of teachers and students, as “actors” 

responsible for teaching and learning history, as a discipline and 

to envisage the construction of a set representations connected to 

it. In 2009, to try to answer the question: “what ideas do the 

students express regarding the specificity of the historical 

knowledge they have built along the school path?” , the study 

asked several questions to 9th and 12th grade students, about 

various aspects, such as the APs (Pedagogical Activities) that they 

did / liked the most and did the least / liked least, about the 

Purposes of History, the CPs (Characteristics) of a good History 

Teacher). 

It should be noted that students in the 9th and 12th 

grades were subjected to answering questionnaires in these two 

years, purposely, as they are different years: those in the 9th year 

all attend the discipline of History, while those in the 12th year 

are a minority - those who choose the HR area (Languages and 

Humanities) and where History A is an integral part of its 

specific training component and, therefore, mandatory and 

subject to an external evaluation test. Thus, it becomes essential 

for the conclusion of this cycle of studies and often works as a 

specific discipline to access higher education. 

Regarding the Purposes of History (F), on a scale from 

“Less Important” to “Very Important” and in the case of 9th 

grade students, they highlighted as Important and Quite 

Important the F7-Promotion of the acceptance of different 

practices and cultures, the F8-Promotion of critical attitudes and 

opinions and reflection on historical realities” and F13-

Promotion of different forms of written, oral and other 
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communication. In the case of 12th grade students, they 

approached 9th grade students and highlighted the F10 

“Incentive for open-mindedness and adaptation to change”. This 

attitude of the students reveals an important role that they 

attribute to the discipline of History in their lives, an idea 

reinforced by some arguments invoked in the study (Cfs 

PACHECO, 2009, p. 115-116). 

Faced with a second research question “What ideas do 

students have about teaching and learning history that were built 

throughout their school career?”, The same students were faced 

with a list of 13 PCs that they would have to answer “Yes ”or “No” 

as being important to a good history teacher. Only in relation to 

“CP1 -The teacher who just exposes historical information”. It 

was the one that both students leaned towards “No”. For the rest, 

the overwhelming majority tended to “Yes”. It was concluded in 

the study that most students prefer an “open and flexible” 

teacher, as their choices fell on the following CPS: “CP7 -The 

teacher who uses various types of sources (written, visual, films, 

songs, etc.) so that students understand History ”and“ CP.12 - 

The teacher who cares about knowing and solving 

students’doubts”. These choices led to the conclusion that 

students prefer to join teachers / classes supported by the 

constructivist paradigm of History. Students denote a desire to 

have teachers more available to open their paths, rejecting the 

mere transmitters of knowledge. Asked about 16 APs that they 

could consider as “Many Times”, “Sometimes” or “Never” 

performed and then those that “More / Less” liked, the answers 

and arguments presented for their choices reveal a great diversity 

of APs taken to in the context of teaching in class. Thus, in 

relation to the PHC that they least liked to do in the classroom 

(PACHECO, 2009, p. 110, 111, 121), their first option fell, in the 

case of 9th grade students, on AP1- “We explore the manual 

orally ”and AP7 -“ We solve the worksheets by ourselves and in 

writing ”, with 19% of the answers. 12th grade students, on the 

other hand, like AP5 less - “We build maps, graphs, chronological 

bars”, gathering 26.5% of the answers. As the second option they 

dislike the most, 9th grade students again chose AP7 with 20% 

and 12th grade students AP2 - “We explore written documents 
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orally” and AP15 - “We participate in our assessment and that of 

our colleagues, ”both of which accounted for 14.7% of responses. 

The arguments presented by the students for these choices were 

mainly the following: They do not encourage learning; favor 

apathy / demotivation; divert attention; they do not encourage 

cooperative learning (teachers / students); motivate the rejection 

of the practice of writing; unnecessary, not relevant, provoke 

discussions ... 

Regarding the APs that they most liked to do in the 

classroom (PACHECO, 2009, p. 104, 105), the first option fell on 

AP3 - “We explore visual and sound documents, such as, for 

example, photographs, cartoons, cartoons , music, movies, etc. 

“(9th year - 33%; 12th year - 38.2%). As a second option, the 

most chosen AP fell once again on AP3 by 9th grade students 

with 14%, in ex-aequo with AP12 - “We prepare and make study 

visits”. The choice of 12th grade students fell on AP11: “We 

participate in discussions and debates on the topics and subjects 

studied”, gathering 23.5% of the answers. The arguments of the 

students who justified the choices of these APs were as follows: 

The playful nature vs interest; facilitating learning; the 

development of knowledge from different historical periods; the 

development of a critical spirit; the development of oral 

expression; the establishment of the relationship between past 

and present; recognition of cultural / heritage diversity; the 

possibility of reconstructing history; the confrontation of 

different points of view; the development of cooperation within a 

group. 

The comparison between the APs that they like the most 

and those that they dislike the most can reveal that the students 

like dynamic and interactive activities, and like having 'close and 

more real' contact with the scenarios where History 'occurred', 

hence the reference to study visits (AP12). Other reasons can be 

invoked for choosing APs that students like less than others they 

like more. In the case of Secondary Education, it is worth 

highlighting the realization of national exams, which exert 

significant pressure on teachers and students to comply with the 

programs that are extensive, a fact that may conflict with a more 

constructivist learning practice. In this domain, although 
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students like more “playful” APs, they value, for example, a more 

expository and even directive teaching, as the “weight of exams” 

tends towards this posture. This view is confirmed in the study 

by PACHECO (2013), a position that is also evidenced in the 

teachers interviewed in this study in which they assume that the 

performance of exams is a weight conditioner, verbalized. 

This condition of external evaluation, that is, the 

valorization of national exams is evidenced in these two studies 

and is reflected daily in the posture and performance of students 

and responsible teachers. And this condition was one of the most 

valued aspects when, in the Portuguese case, as of March 16, 

2020, classroom activities of all levels and years of schooling 

were canceled, leaving students in the final years of the 3rd cycle 

uneasy and secondary education, in particular, those with 11th 

and 12th years of schooling, who take exams in those years, 

depending on the areas of study. Over the period of state of 

emergency, the apprehension remained and much was said, for 

example, in the media about the subject, comparing the possible 

solutions to be carried out in Portugal, with those that were 

announced in Europe, such as cases of cancellation of school 

activities until the end of the year, as well as the failure to carry 

out the respective exams. However, taking into account all the 

possibilities, on the 18th of May, the decision was made by the 

students and their teachers from those terminal years of 

secondary education to return to school and face-to-face 

education, even though in exceptional conditions for their 

functioning, in line with the guidelines of the Portuguese health 

authorities. 

These changes demanded, on the part of all those 

involved in the education system, a quick adaptation and a quick 

learning of the functioning on a series of digital platforms that, 

until now were not known by all, became part of the daily life and 

to be targets of research, and several tutorials have emerged, 

which have served to support the urgency in finding the platform 

that could be the most effective and functional for different users. 

And in relation to didactic practices and teaching and learning, 

we can consider that we have all lived in a true technological 

revolution and in which information technology and social 
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networks have increasingly taken on a central role. Irony of 

ironies was that, if previously there was a lot of talk about 

indiscriminate handling, namely of cell phones in classrooms, 

now it started to have a very different posture, supporting its use 

as a learning tool, because many of our students students and 

even teachers, taking into account the incompatibilities that have 

been detected in the meantime, computer programs and 

materials that prove to be incompatible with each other. And 

then the ethical issues that arise for the protection of data and 

images of the actors in the different synchronous and even 

asynchronous moments that have become the “dish of the day” 

among all the actors. 

And teachers, aware of their weaknesses in these new 

domains, also had to adapt to these new realities and have to 

foster, increase different didactic-pedagogical activities inherent 

in their daily lives, which became completely different and 

sought all kinds of training , which meanwhile also started to 

emerge. Many of them emerged within the publishers, 

responsible for the different editorial projects adopted by the 

schools and which provided the famous training “webinars” that 

appeared as a precious help in yet another moment of profound 

change, but much more radical and quick than all those that we 

have already experienced and even studied and which have so 

much to do with history and, for example, with the “revolutions” 

that history presents us in its curricula, and as signs of the times. 

And this radicalism in change reached across all levels of 

education and where everyone tries to adapt. At the same time, 

we take the opportunity to investigate all aspects of this profound 

change in practices and even behaviors and where several studies 

are beginning to take their first steps, in various fields, such as in 

the field of psychology and psychology study of behaviors. In this 

respect, it seems to us that much more scientific knowledge will 

be produced. 

And finally, in terms of history and teaching, its learning, 

Melo et. Al. (2008, p. 58) affirm that “it is of relevance in 

learning history that students are attentive to their own views 

and the views of others on the world and on the many other 

possible worlds”. And the moment presently lived is conducive to 

https://historiaassis47.wixsite.com/zume


 

Zumé 
Boletim Eletrônico do Núcleo de Pesquisa e Extensão em História, Filosofia e 

Patrimônio (NATIMA), Juazeiro do Norte, vol. 2, nº 2, 2020. 
 

ISSN 2675-0201 
 
 

~ 89 ~ 
 

this vision. And more than ever, it will be necessary to develop 

and develop in our students learning strategies, as diverse as 

possible, so that everyone feels involved in this new paradigm of 

our lives and in the particular case of students, allow them to 

(co)construction of multiple perspectives and views on the 

different historical realities and not only on the world around 

them, becoming the real protagonists of the educational process. 

Therefore, we share the point of view of Barca and Gago (2004, 

p. 30), about the role of History and its learning, in which they 

state that “the human being is not only an actor in the role that 

his time and space, he is an agent, he is one of the makers of his 

own time and, therefore, History - science must recognize its 

relevance ». 

As a result of this reality, History teachers will have the 

primary role, seeking to provide learning situations appropriate 

to the current times, so that students can carry out the 

constructions of (their) Time and Space that the latter authors 

mention. The task does not seem at all easy, since it is the 

challenges that are presented to us and that all teaching and 

learning communities are in fact unique. And as final words, it is 

worth mentioning RIBEIRO (2020, p. 14), who ended an 

intervention at a teachers' meeting held online, where several 

works were presented on multiple digital platforms related to the 

teaching of history, concluded his lecture with the following 

statement “I know that History is creative and so are these 

teachers”. May we all be able to be it, now and in the future! 
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