
 

Zumé 
Boletim Eletrônico do Núcleo de Pesquisa e Extensão em História, Filosofia e 

Patrimônio (NATIMA), Juazeiro do Norte, vol. 2, nº 2, 2020. 
 

ISSN 2675-0201 
 
 

~ 71 ~ 
 

ACTIVE READER, CRITICAL READER: READ 

IN HISTORY CLASS 
 

 

ANTONIA TERRA DE CALAZANS FERNANDES 
DOCTOR IN HISTORY BY THE UNIVERSITY OF SÃO PAULO (USP) 

PROFESSOR OF THE HISTORY DEPARTMENT, FFLCH - USP 

 

 

 

School training takes place over a long period of time. It 

takes time to get to know, mature and make use of what you 

know to question the complexity of reality. Our instruction 

happens little by little, in fragments and we also teach breaking 

down into problems and themes. We learn from experience, 

experiences, development of the past, the old, the new, 

association and aggregation of elements, disassembly or 

reconstruction and the unknown. From time to time, we believe 

that reality is understood, but in an instant it is transfigured. 

The teaching of history at school assumes part of the 

responsibility of forming children. One of them is to train people 

who can identify the most profound problems of societies and 

who know how to take negative positions that can develop them 

and propose reorientations. 

Let’s talk about concrete things. For example, a pandemic. If we 
don’t talk about its cause, the next one will be inevitable and it 
will be worse than the previous one, due to global warming. How 
much attention is devoted to the root of the problem? This is an 
efficient advertising system: ignore or important. You don’t want 
people to have dangerous ideas. Do not say that it is deliberate, I 
think it is automatic, or an act of reflecting within the framework 
of the doctrine created. Another example. One of the things that 
this administration does to divert attention from its crimes is to 
look for expiatory codes. How Trump’s policies killed hundreds of 
people, but he doesn’t want to know, the way that makes a 
mistake in another. Blame China, a World Health Organization 
(WHO). It's a good strategy because your fans don't like 
international organizations. They are nationalists, white 
supremacists, they do not want foreigners to meddle in their 
affairs. But what happens when you stop supporting an OMS? It 
kills people in the world, the worst humanitarian crisis in the 
world, where doctors, medical supplies etc. In Africa, an even 
larger region with many diseases. But what media outlets explain 
this, to optimize his chances of re-election, is Trump killing many 
people? This is how an advertisement works: pay no attention to 
real crimes and not what to motivate. If you contain crimes, but 
do not explain how the institutional structures in which they 
occur, how people do not understand what happens and the 
crimes are repeated. (CHOMSKY, 2020) 
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In historical contexts of dismantling educational 

structures and devaluing sciences and teachers, as separate 

hopes vanish. But, in the long run, an alternative is to contribute 

to the training of young readers, cooperating with children and 

questioners in the face of the contemporary, fragmented and 

accelerated world. It takes time and investment to learn to 

analyze and take a stand against the bombardment of 

information provided, daily, by digital communication. 

Historical denial is present in social networks. It is 

necessary to recognize that it is a political issue of interest to 

some, but fundamentally it has been for many or for the 

ignorance and lack of sensitivity in human experiences. An 

example is the position of the minister of education (ministerial 

recording - 05/22/2020) who registered to deny the right of 

indigenous peoples, to reject the principles of the 1988 

Constitution, who advanced in the understanding of the diversity 

of individuals and the conditions used for that. you can live your 

way, create how to create your records. The Brazilian State 

requested rights of indigenous origin, that is, its rights prior to 

the existence of States and laws. The right to remain forever as 

indexes, to maintain indexes, to enjoy the territory and directly 

to its social organization, its uses and customs, language, religion 

... The inversion of what a law says means to retake positivist 

ideas of the 19th century defending the inherent relationship 

between the State, a nation and the territory, how to determine a 

people, a territory and a government. This conception of State 

organization, associated with capitalism, refusing differentiation 

and self-determination of native and quilombola peoples, means 

defending the domination of capital and the individualization of 

people, affecting these same cultures, a single way of life and life, 

an unequal competition imposed by the logic of the sale of labor 

power in the capitalist. 

Whites are resourceful, have many machines and goods, but have 
no wisdom. They no longer think about what their ancestors were 
when they were created. In the early days, they were like us, but 
they forgot all their old words. Later, they crossed the water and 
came towards us. Then they repeat that they discovered this land. 
I only understood this when I started to understand your 
language. But we, the inhabitants of the forest, have lived here for 
a very long time, since Omama created us. In the beginning, there 
were only forest dwellers here, human beings. (YANOMAMI & 
ALBERT, 1999, p. 18) 

https://historiaassis47.wixsite.com/zume


 

Zumé 
Boletim Eletrônico do Núcleo de Pesquisa e Extensão em História, Filosofia e 

Patrimônio (NATIMA), Juazeiro do Norte, vol. 2, nº 2, 2020. 
 

ISSN 2675-0201 
 
 

~ 73 ~ 
 

 

Reading and analyzing works from different textual 

genres, from different periods and the confrontation between 

them can contribute to a critical formation. Literary works, for 

example, are usually present in literature classes. In few 

situations, they are identified in specific history classes and, 

when they are present, few didactic interventions are created that 

favor advancing beyond the collection of information about a 

certain historical period. However, creating good reading 

situations with literary texts in History classes allows, among 

other things: the contact of students with historical content 

present in sources other than traditional textbooks, diversifying 

their domains to question various works present in their daily 

lives; and it contributes to the formation of readers who aim to 

carry out more interpretive readings, assisting in historical 

studies and critical reading of productions widely disseminated 

by the media. 

 
SHYLOCK - (...) Do Jews have no eyes? Do Jews have no hands, 
organs, dimensions, senses, inclinations, passions? Do they not 

eat the same foods, are they not hurt with guns, are they not 
subject to the same diseases, are they not cured with the same 
medicines, are they not warmed and refreshed with the same 
summer and winter that warms and refreshes Christians? If you 
spear us, don't we bleed? If you tickle us, don't we laugh? If you 
give us poison, don't we die? And if you offend us, shouldn't we 
take revenge? If in everything else we are equal to you, we will 
have to be equal in this respect too. If a Jew offends a Christian, 
what is his humility? Revenge. If a Christian offends a Jew, what 
patience should he have, according to the Christian's example? 
Now, revenge. I will put into practice the evil that you have 
taught me, and it is to blame if I do not do better than the order. 
(SHAKESPEARE, s / d, p. 113) 

 

Associating situations of teaching history and training 

readers, in working with literary texts, means contributing to 

active actions of analyzing, interpreting and understanding texts 

and acquiring important knowledge and reflections to deal more 

critically with different social and historical experiences. 

 
Segregation only contributed to the strangeness of Jewish daily 
life, making non-Christian lives increasingly enigmatic for the 
dominant powers. On the other hand, Judaism itself seemed to 
be at risk outside the stakes that prevented its contact with the 
outside world. For more than three thousand years, Jews had 
survived in small cells, mingling with their oppressors, supported 
by their belief, wherever they lived. Now, the bonds of faith that 
united this People of the Word came to depend much more on 
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having their own place, where they could be Jews. (SENNET, 
1997, p. 184) 

 

Reading is a means of accessing historical content. And 

learning to read and historically question a text is procedural 

content, according to Antoni Zabala (1998), and, in this sense, it 

depends on planning and developing didactic strategies (SOLÉ, 

1998), aimed at training readers who learn to think and analyze 

works historically. 

In history classes, it is important to include reference 

studies for the student to acquire domains to be an active reader 

and to ask questions to question the context of the text (as a 

work) and its historical content: looking for the author and his 

story, creating hypotheses, establishing relationships, discern the 

real from the fictional, infer, confront texts and authors, identify 

styles, locate textual marks, discern values, etc . 

Like the ants that went up and down the branches of the tree, he 
was there but he felt invisible. The civilized didn't even seem to 
be aware of his presence. He was confused, alone, hungry; the 
worst was this hunger that did not seem to want to end. He slept 
little and didn't stay away from the civilized, he was always 
around, he didn't understand anything about the work they were 
doing with such desperation. It's just that, although he was 

always around, he was not part of that world that was now 
invading the lands that belonged to his people in the days of 
ancient customs and that the old people spoke with emotion. 
(SOUZA, 1980, p. 19) 

 

The possibilities of historical learning with literary texts 

are diversified and the didactic situations created by the teacher 

depend on them. For example, the simple presentation of a text, 

with the possibility of being read and discussed in the classroom, 

already expands the students' repertoire of works and authors of 

a certain time. And the more diversified and varied information 

about a certain period and certain works, the better it is possible 

to characterize its specificity and the more likely to be 

differentiated from other eras and its historical particularities. 

Access to the text, whether from a xerox copy, obtained 

on the internet or printed in a book, also makes it possible to 

discuss different contemporary media, which may be different 

from those originally used by the authors of the works. In the 

history class, in the case of dealing with the book directly, there is 

always the possibility to explore the editorial production (which 

can be from different eras and formats), giving account of 
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graphic materialities from the period of the edition and the 

identification of different professionals in it involved. There are 

also various translations and versions adapted for different 

audiences and languages. It is possible to mention the example of 

a work from ancient Mesopotamia, the Epic of Gilgamesh 

(Anonymous, 2001). Currently, there is a translation in 

Portuguese of one of the versions of the poem, originally written 

on a clay tablet with cuneiform writing; there are comic versions 

with extraterrestrial superheroes; and there are illustrated 

children's books. In the case of the study of materiality tablets, 

there are photos and visits to museums that help students 

materialize the old writing supports and confront the diversity of 

types of notation. Depending on the depth of the subject, 

pictographic, ideographic or alphabetical records can be studied 

in their specificities. 

Another possibility is the study of the authors of the 

works. The author is present in the text, but is absent from the 

reader's concrete reality. Thus, it is necessary for the reader to 

recover the absent author, to recognize and be aware that there is 

a creator who speaks in the text, who wrote the text and who 

expresses himself in it. Recognizing the presence of the author is 

essential for the reader to identify the discourse builder, the one 

who selects events, opines, induces in the selection of words and 

construction of phrases, emits values, argues ... The recognition 

of the author transforms reading into a dialogue between the 

reader and the writer and in a communication between eras and 

between cultural universes. 

 
SEPTEMBER 2 - I lit the fire and heated food for the children 
because I had no money to buy bread. I changed the kids who 
went to school. And I went out with Vera. I almost went crazy. 
Because there was little paper on the street. Now even the 
garbage collectors are advancing in what the paper collectors can 
take. They are selfish. On Paulino Guimarães street there is an 
iron deposit. Every day they throw garbage on the street, and 
garbage has a lot of iron. I picked up the irons to sell. Now, the 
car that makes the collection, before starting the collection comes 
on Rua Paulino Guimarães and picks up the garbage and puts it 
in the car. Disgusting. Selfish. They already have jobs, hospitals, 
pharmacies, doctors. And he still sells everything he finds in the 
trash in the old iron. You could leave the irons for me. (JESUS, 
1993, p. 106). 
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Nowadays, we have situations that make this dialogue 

difficult. Many textual productions disseminated in digital media 

conceal the presence of the author, imposing on the reader 

information such as “truths”, without foundations or evidence, 

through a “culture” of anonymous or camouflaged “voices” 

acceptance, which emit to a large universe of often dubious data 

receivers. The study and critical analysis of this digital culture, as 

an expression of contemporary society, is essential to form 

generations of critical readers. 

The events, ideas, characters, scenarios, customs, beliefs, 

landscapes and values internal to the texts also refer to society 

and specific historical times and indicate elements to distinguish 

fiction from reality. The confrontation of sources, an important 

procedure for the historian, makes it possible to check events, 

historical subjects, cultural elements, etc. For example, in the 

book “Kaputt”, by Italian journalist Curzio Malaparte, about his 

experiences in Germany during World War II, there is a visit to 

the Warsaw ghetto, where he uses numerous metaphors and 

comparisons that interfere and extrapolate the context of the 

war. (MALAPARTE, 1986). The author writes: 

 
I had tried to go to the ghetto alone without the escort of the 
Gestapo guard, who followed me everywhere like a shadow; but 
... also that time, I had had to resign myself to the company of the 
Black Guard, a tall, blond young man with a gaunt face, a clear 
and cold gaze. He had a beautiful face, a high, pure forehead, 
which the steel helmet obscured with a secret shadow. He walked 
among the Jews like an angel of God Israel. (Idem, p. 85) 
What does Malaparte tell us? Why is the Black Guard "an angel of 
God Israel"? Why is he not seen, by the author, as just a soldier 
who, during the war, wears the Nazi uniform? Why are Jews not 
presented as prisoners of war, oppressed by arbitrary Nazi power, 
instead of being depicted as frightened and resigned by the 
presence of a messenger from God? And then, studying the 
narrative, it is clear that the author steals its contexts from 
historical elements. For example, it leads the reader to abstract 
from the Nazi uniform the color black and to relate it to the idea 
of death. The clear eyes and the blond hair, which in the first 
analysis can lead to the Nazi ideals of purity of the Aryan race, in 
another interpretation leads the reader to relate them to beauty. 
The shadow of the steel helmet on the forehead, partially hiding 
the guard's gaze, creates the idea of mystery. The author returns 
the elements to their "natural state" (color, physical 
characteristics, shade) and takes on other connotations. The 
black uniform starts to talk about death, as it contrasts with the 
corpses in the ghetto. The relationship between beauty, death 
and mystery builds an "aesthetic of evil". (BENJAMIN, 1987, p. 
195) 
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The author creates a series of opposing pairs. The 

“beautiful” image of the Black Guard, opposes the dirt, the 

hunger, the ugliness of men, women and children poorly cared 

for by misery and surrounded by death. The coldness and cruelty, 

which emanate from the Black Guard, confront solidarity among 

the Jews. While the look of the Black Guard is obscured by the 

shadow of his helmet, the eyes of the Jews express, despite 

hunger and suffering, much vividness. There are a long series of 

oppositions. The guard is the “angel of the God of Israel”; Jews 

are the subjects of Israel’s God. The guard is the executioner. 

Jews are the ones who are being punished. The guard, as an 

angel of God, has power over life and death and announces how 

fragile and ephemeral life is for ghetto prisoners. 

The narrative goes beyond the historical context. It 

induces the reader to establish relationships with other times and 

situations when men had to face authority and submission. The 

corpses scattered on the streets and in the houses speak of 

genocide. Not just from a historical genocide, but from all those 

in which humanity cannot escape from divine contingencies or 

from the power of authoritarian states. The historical content 

becomes “naturalized”, loses its context and starts talking about 

the human condition. However, it is not one or the other idea 

that affects the reader, but it is the contrasts and the opposing 

pairs that create the vision of an ancient, a-historic struggle. The 

reader realizes, little by little, that the history of Nazism is just a 

story borrowed by the author to tell another story, which has no 

definite contours, which is open to interpretation and which 

carries its own message. The history of Nazism becomes 

impoverished compared to this other history, but it is what gives 

it substance. 

In general, the development of works of literary readings 

in history classes, together with the presence of other textual 

genres, stimulates attitudes of questioning, identifying previous 

information, differentiating points of view, arguing in favor of 

their ideas or advancing in written formalization their arguments 

in the construction of new texts. And, in order to autonomously 

master these intellectual operations, it is important that, for 

them, the procedures inherent in the act of reading and the 
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specific objectives of each reading are explicit in the reading 

process. 

Thus, the situations in which the teacher reads the 

literary text to students are favorable, questioning, step by step, 

previous knowledge about the author, the content of the text, the 

ideas defended, the arguments, etc., at the same time where it 

instigates you to make inferences, build hypotheses and look for 

clues, in the text itself or outside it, to approach an 

understanding. 

According to Isabel de Solé, reading strategies are 

procedures, which should be considered as school content, 

present in teaching and learning relationships. However, these 

strategies cannot be treated as techniques because they involve 

high-order procedures - cognition and meta-cognition -, which 

require the ability to represent and analyze and the flexibility to 

find solutions (multiple and varied readings). Thus, the 

proposition is to train autonomous readers, capable of 

interrogating their own understanding, establishing 

relationships, questioning, generalizing, modifying, transporting 

their learning to other contexts and reading new texts and 

realities. 

Along these lines, the questions posed to the literary text 

can be diverse and it is fundamentally up to the teacher to 

explain the presence of the questioning in the reading process. 

The student needs to recognize the importance of his interaction 

with the text in the process of composing and recomposing 

contents and meanings. To go beyond the letters, to read 

between the lines and behind the text, you need to learn to 

question what is not written, what is not said literally or not 

explicitly, paying attention to the missing information, but 

necessary for understanding the text. It also needs to recognize, 

as a reading strategy, the act of using its own historical and 

cultural repertoire, the importance of asking fundamental 

questions to launch it into research, confrontation, 

differentiation, emission and conference of hypotheses. In this 

sense, the mastery of certain repertoires, acquired in a first 

reading, interferes in subsequent readings of the same text, 

revealing to the student his active and fundamental role in the 
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composition of what he reads, which is modeled, differentiated, 

transformed into each rereading. 

For the history teacher, working with literary texts in the 

classroom requires him to have a meaningful and pleasurable 

involvement with literature, and, consequently, mastery of 

literary repertoires, diverse, from various eras and current ones, 

to present them to his students; it also requires domains of 

historical research procedures, involving document analysis, to 

ask pertinent questions; it also asks for knowledge about the 

processes necessary for a good reader to reconstruct them as 

didactic situations, favoring students to learn good reading 

strategies; and it demands a certain clarity in the purposes it 

plans for teaching history in the context of school education, and 

its relation to the role that formal education plays in 

contemporary society. 

Brazilian society has been experiencing very difficult 

times, which only amplify the problems already present in 

educational systems, now more neglected by public policies that 

deny the sciences and human knowledge. This reality demands 

even more fundamental school actions to ensure lucidity in the 

arduous process of having to check, infer, disassemble, reprocess 

the generally ambiguous information, with inverse logic of 

argumentation for manipulation and imposition of dubious 

powers. And, in this context, history teaching has its 

responsibilities to remain providing training for in-depth 

analyzes of the metamorphoses of the transfigured powers on a 

daily basis. 
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