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ABSTRACT 
 
Museums came on the scene again as a suggestion to guard the statues of 
settlers and slave traders so that they could be problematized according to 
their multiple meanings. I propose to think of these places next to the mark of 
the coloniality of power that underwrites our ways of being and thinking in the 
contemporary world. This perspective enables us to produce historical 
knowledge by understanding the struggles of narratives in order to contribute 
to identity issues.  
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INTRODUCTION 

 

The cultural heritage and its safeguarding sites can be 

fertile tools in the production of school knowledge. Teachers of 

basic education have increasingly appropriated these assets and 

enriched classroom discussions. Although it is not an easy task to 

articulate, because of the working conditions imposed, the 

patrimonies make it possible to question several things, from the 

construction of the memory to the function they exercise in each 

society. However, their potentialities are not always evident. 

Material cultural assets, although they carry aspects of the social 

life in which they circulate, do not possess the same prestige and 

intellectual validity in educational circles as written sources. On 

the other hand, their messages are not explicit, requiring 

educational work for problematization, so as not to remain in 

exemplary use. A visit or traditional approach may result in a 

partial and simplistic view of its many facets. We are dealing with 

a dispute field of what should or should not be exposed in a 
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public or private environment, which impacts on identity 

formation and shapes the story to be told.  

In times of pandemic due to the Covid-19, the world 

witnessed the overthrow and depredation of historical 

monuments in an antiracist movement as a result of the death of 

a black American during a police approach in the United States 

in May 2020. The repercussion was immediate in street 

demonstrations and social networks with the hashtag “black 

lives matter”. Then, in the south of England, demonstrators 

ripped off the statue of slave trader Edward Colston (1636-1721) 

and then threw it into a river. The action reverberated and in the 

USA an effigy of Christopher Columbus was thrown into a lake 

and a statue of the same person was vandalized. This kind of 

attitude is nothing new throughout history. In Brazil similar 

cases have happened as the Zumbi dos Palmares monument in 

Rio de Janeiro graffitied with a Nazi symbol and in São Paulo, 

the Monumento às Bandeiras was painted with colored paints in 

protest against the slavery of black and indigenous people in the 

country. 

The discussion around the statues has yielded and 

mobilized several intellectuals. Communities also sought ways to 

withdraw, undersigned, or protect some of them. Some point out 

that we cannot erase history, others signal that having these 

objects erected in the past does not mean that they are currently 

celebrated. Finally, historian Amilcar Pereira exclaims that “the 

public square is not a place to exalt figures who have caused so 

much pain”2. We are clearly faced with a clash of memory and 

narrative raised by the historical heritage. At one time, when the 

statues were built, such questions were not so latent, but today 

they are totally interrogated, in view of the racial issues that we 

repeatedly visualize. This is part of the ever-changing process of 

history, being a knowledge built by the demands of the present. 

The past is not something static and today we see how dynamic it 

is. Besides problematizing the existence of these goods and 

                                                
2 'The public square is no place to exalt figures who have caused so much 
pain,' says historian. Report O Globo, June 14, 2020. Available at: < 
https://oglobo.globo.com/mundo/a-praca-publica-nao-lugar-para-exaltar-
figuras-que-causaram-tanta-dor-diz-historiador-24477825> Accessed: 15 
jun.2020. 
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generating historical and social reflection, those who advocate 

withdrawal bet on their relocation in the museum space. From 

this point, the question remains whether the museum is the right 

place for questioning? Or where do we keep pieces of the 

colonizer? Or just the chest of old things? 

Evidently, the historical heritage has presented itself as a 

potentially reflective tool about the complexity of socially 

constructed space and time, allowing us to have a look at the 

different social practices and therefore the plurality of the world. 

Until then, many of these statues and monuments were invisible 

to the majority of the population in public space and, if found in 

the museum, were symbols or heroes of the nation. In seeking to 

build a national history in the nineteenth century, Brazil opted 

for the “civilized” side of the white, standardizing the blacks and 

indigenous to a history of the losers. The history museums 

followed the same logic exalting the Europeans who conquered 

the new world and keeping pieces that belonged to the elites. The 

civilization project was well articulated for the construction of 

the country. Returning to the theme of statues, historian Paulo 

Garcez Marins3 states that their overthrow “does not solve, it is 

necessary to discuss the memory”. How much would exhibiting 

in museums help in this regard? 

Faced with these findings, history teaching and 

museology have rethought their practices in search of inclusive 

and democratizing actions, in order to favor plurality and 

contribute to the reduction of our social evils and inequalities. 

New times have arisen and with it new demands, to make 

history, to take up the past and work methodologies. We are 

moving towards new horizons and narratives, in order to 

problematize and question a fixed and unique past. Temporal 

dimensions become flexible and new equations are being formed. 

The decolonial proposal here understands that coloniality 

pervades different spheres, impacting our means of knowing and 

being. Another mentality for these spaces requires recognizing 

                                                
3 'Destroying a statue does not solve, we must discuss the memory,' says 
historian. Report Uol, June 11, 2020. Available at: < 
https://noticias.uol.com.br/ultimas-noticias/rfi/2020/06/11/destruir-uma-
estatua-nao-resolve-e-preciso-discutir-a-memoria-diz-historiador.htm> 
Access: 20 jun. 2020. 
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the structures that sustain them so that we can then move 

forward in respect for diversity and difference.  

 

Coloniality in history museums 

 

Modern conception is a striking symbolic feature of our 

society and museums are not exempt: rationality, search for 

truth and progress have been incorporated into the construction 

of museographic discourses, and have ended up favouring 

narratives by colonizers and wealthy groups. However, today the 

need to confront otherness reigns. In the post-times, the 

relationship between the subjects changed together with the 

cultural apparatuses. We are facing demands that demand 

respect for diversity, the dismantling of aesthetic canons, and 

therefore, the flexibilization of cultural criteria. The moment is 

no longer one of searching for equality, but of complying with the 

existence of differences and differentiated treatment for each one 

of them. Supported by Gabriel (2013), difference is constitutive 

of social and its existence is inherent within the democratic 

political space. In this respect, recognizing the other is an 

unavoidable task in the construction of a just society. But how do 

museums get into this dispute? What stories have museums told 

their visitors? 

As creations of their time, Chagas and Gouveia (2014, p. 

10) point out the following: “Now, if the [first] Brazilian 

museums were colonial creations, it's time to create museums 

that produce a break with this [colonizing and colonized] 

mentality”. The so-called coloniality of power (QUIJANO, 1992) 

present and marked in different instances of life is also registered 

in history museums, promoting actions of exclusion, silences, 

hierarchies and, therefore, maintenance of inequalities, 

prejudices and the superiority of the Eurocentric perspective. 

Thus these spaces are seen by some educators, since they are 

made up of extorted objects, death, oppression, blood, wars and 

disputes. Paraphrasing sociologist museums are true cemeteries 

of stolen pieces and of raped peoples in their own territories 

exposed as treasures. Albuquerque (2018) points out that the 
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more we analyze the contextualizing narratives, the more what 

we see sacralized seems to be out of place and lost. 

The development of the modern paradigm was 

established in a relationship of direct political, social and cultural 

domination of Europeans over those conquered from all 

continents, explains Quijano (1992). Its foundations lie in the 

colonialism imposed on America, Africa and Asia, which created 

a global power that articulates and controls the entire planet for 

the benefit of a certain group of European minorities. On the 

political side, domination was defeated, but it rigidly left the 

colonial power structure that produced the social 

discriminations. The product of this colonial domination is so 

toxic that according to Quijano (1992, p. 438) “such a power 

structure was and still is the framework from which the other 

social relations, of a classist or estamental type, operate”.  

Domination was not only in cultural subordination to 

European culture, but in “a colonization of other cultures, a 

colonization of the imaginary of the dominated”, emphasizes 

Quijano (1992, p. 439). In this case, the repression focused on 

the ways of knowing, of producing knowledge, of producing 

perspectives, of meaning, symbolism and representation. In 

place, the imposition of patterns of expression and belief of the 

dominated as a means of preventing the cultural production of 

the dominated, but also as a form of social and cultural control. 

Next, the models of production of knowledge and meaning of the 

colonizers became paths of access to power. Cultural 

Europeanization was an objective to achieve material goods and 

participate in colonial power. In this way “European culture 

became a universal cultural model", according to Quijano” 

(Idem). 

While cultural domination was effective, the cultural 

complex known as European rationality/modernity, which has in 

the coloniality of power its specific structural pattern of power, 

was constituted. Its composition is based on a system of 

domination based on the hierarchical classification of the world 

population. According to Quijano (1992), the relationship 

between coloniality and the elaboration of modernity is 

associated with the emergence of urban and capitalist social 
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relations. The reference model was the Eurocentric, 

characterized by a set of social imaginations and knowledge 

perspectives, dependent both on the demands of capitalism and 

on the need of the colonizers to perpetuate and naturalize their 

domination. A new system of production and control of 

subjective relations is founded as part of the modern/colonial 

power pattern. 

The most violent resource of eurocentrism will be the 

denial of the historical and cultural value of the “dominated”, 

who will tend to look at themselves from the bias and perspective 

of the colonisers. The imposition is for the subalternised 

populations, defeated in colonial conflicts not as the result of a 

power struggle, but as the logical derivation of an essential 

inferiority in their nature. In this logic, explains Quijano (1992), 

the radical absence of the other (subject) outside the European 

context was a European colonial practice of identity building at 

the very moment when the very idea of Europe is being formed 

precisely in relation to the rest of the colonizing world. The idea 

of the “West” or of “Europe” is based on the assumption of 

relations of cultural experiences based on difference and 

inequality in the hierarchical sense. Quijano (1992, p.443) 

problematizes the criteria of subjects and rationality established 

by these relations. 

Such inequalities are perceived as being in nature: only European 
culture is rational, it can contain "subjects". The others are not 
rational. They can neither be nor aim to be "subjects". As a result, 
other cultures are different in the sense of being unequal, in fact 
inferior in nature. They can only be "objects" of knowledge or 
practices of domination. From this perspective, the relationship 
between European culture and other cultures has been 
established and has remained since then as a relationship 
between “subject” and “object”. 

 

In the case of Brazil in the movement to become a nation 

within the European civilization project it was important to 

demarcate the “other”. The other would be in the figure of the 

black and Indian, the great difficulties of this process, added to 

slave labor. For them, the characteristics of barbarism and 

cultural backwardness were coined. Hence, according to Araújo 

(2009), the indispensable role of historiography in building and 

reinforcing a homogenizing narrative of Brazil, where conflicts 

and contradictions were erased or softened giving way to the 
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imaginary of a peaceful and harmonious people among classes 

and ethnic groups. The contempt for human lives, the hierarchy 

of knowledge and cultural inferiority in the search for a white, 

western pattern are marks of coloniality. 

Observing the practices of patrimonialization and 

musealization throughout the 19th and 20th centuries, Chuva 

(2014) states that the preservation of cultural heritage was the 

method found in delimiting national borders and identities. The 

shaping of a dominant national identity was done by means of 

silencing, erasure, exclusion and burial of peoples.  

How many questions can arise when imagining a museum of the 
Jesuit Missions in southern Brazil? Should it be remembered or 
forgotten the so-called 'Guarani war', which led to the decimation 
of about 1500 reduced Guarani Indians in the missions, who 
resisted the changes imposed by the Treaty of Madrid, in relation 
to the lands they occupied, which occurred in the middle of the 
18th century? (CHUVA, 2014, p. 204).  

 

Varine (1979, p. 12) frames the origin of museums in the 

19th century among one of the stages of the historical 

colonization of Europe: “it was the European countries that 

imposed on non-Europeans their method of analysis of the 

phenomenon and cultural heritage; they forced the elites and 

peoples of these countries to see their own culture with European 

eyes”. Thought and created within the context of the formation of 

modern states and the identification of the state with the nation, 

a culturally uniform discourse was needed. Thus, the dichotomy 

between knowledge is placed in the museum space: on one side 

the classic; on the other, the popular, the exotic, folkloric. The 

devaluation of knowledges is unconscious within modernity that 

dazzles a promising future. But if the idea is to unite and reach 

the top of civilization, the result is segregationist. Cury (2011, p. 

18) explains:  

The museum is the fruit of modern knowledge that excludes 
popular knowledge and, at the same time, the popular classes. 
The museum, as an extension of hegemony, denies and hides 
popular knowledge, not as a stratagem, but as a consequence of 
the way hegemonic works. 

 

The imposition of an epistemic hegemony by museums, 

as scored by Almendra (2016), also makes him responsible for 

establishing Eurocentric, hierarchical and oppressive narratives. 

They collaborate with the perpetuation of the coloniality of power 
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by disregarding the native peoples of the colonies or even 

distorting their representation in their conquered collections. 

They deny plurality, cultural diversity in favor of a singular and 

monoepistemic vision where the reality of the other non-

European is reduced from the creation of stereotypes. In this 

construction of rational modernity, prejudice, discrimination and 

racism end up being produced. The thinking model is complex 

and worked on on different fronts in the maintenance of the 

discourse of superiority. Almendra (2016, p.4) discriminates:  

the systematic denial, silencing and extermination of knowledge, 
knowledge and narratives that are not part of the ways of 
thinking, existing and narrating established by modern imperial 
rationality. It is a real epistemic violence that denies and 
exterminates the cultural plurality existing in the world. 

 

A symbolic, intellectual and cultural aggression that has 

been hurting even today. The contemporary museum represents 

this hegemony of discourse, which is found in the structure of 

what we understand to be a museum, explains Cury (2011), even 

if it does not have this intention. These spaces are considered by 

the general public to be the holder of truth, possessing the great 

scientific and artistic knowledge. Therefore, what is not inside 

does not make up the field of history, art or science. When 

exhibiting cultural objects of dominated and exploited peoples, 

the narrative built by traditional museums is unique, lateral in an 

oppressive discourse.  

In view of the above, this relationship of 

dominant/dominator, oppressor/oppressed also subscribes to 

museums. Their bases are imbricated of demonstration of power, 

exploitation and control of the higher order. Museum can be 

understood as a space of peoples usurped and sacrificed by 

colonization, holder of “stolen prizes”. I agree with Cury (2011) 

that to break with this logic established in the past corresponds 

to the respect and appreciation of popular and traditional 

knowledge. Santos’ (2010b) proposal of “ecology of knowledges” 

is based on the recognition of the plurality of heterogeneous 

knowledges, one of them being modern science, as a possible way 

to overcome the universalism embodied by European culture and 

allow new narratives not previously included in the musical 

spaces to be told. I bet on this perspective as a tool for reading 
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the problematic of the social, cultural and global struggles that 

persist in history museums, as it carries the possibility of 

reconfiguration of a social epistemology of construction of 

historical knowledge open to the knowledge of groups until then 

silenced. In the idea that knowledge is interknowledge, the 

possibility of totality and unity of global history is denied. The 

identification of the legitimacy of the other from the logic of 

inclusion would not allow exclusionary universalisms.  

The museum represents the lives that reality carries with 

it. In this immensity it speaks about and should arouse in its 

visitor anxieties, this being the task of patrimonial politics, in 

face of the possible passivity of the objects. Rangel (2000) refers 

to heritage as a meta-language, since he talks about and about 

things and does not make himself speak. What would be the role 

of the museum in this context of post-modernity and compliance 

with the existence of the difference that underlies the democratic 

state? Its own history recognizes the creation of museographic 

discourses linked to the needs of certain social groups. However, 

new times suggest and I agree with Rangel (2000) that cultural 

diversity is one of the main riches of a nation, and its respect is 

fundamental. As a discursive institution one must pay attention 

to the plurality of narratives about historical processes in an 

attempt not to fall into an exclusionary reductionism. Such an 

attitude may seem a heresy to traditional museology, but 

museums are socially constructed, playing an important role in 

gathering testimonies of such plurality. To the extent that one 

keeps one's part, one runs the risk of simply living in the past, 

stagnating in time and becoming an agent of death, according to 

Rangel (2000), by not contributing to diversity by crystallizing 

narratives. 

 

Thinking about interculturality in history museums for 

history teaching 

 

So far complaints have been made and the museum and 

history teaching grounds have been displayed. The reflections 

developed are also ways of clarifying and understanding the 

foundations of the structures that dominate us. They are ways of 
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investigating and visualizing ways that value an alternative order 

for the construction of a new world. Interculturality presents 

itself as a destabilizing concept by placing equality and difference 

in the same sentence. 

The context is full of criticism, tensions and conflicts 

arising from ethnic, cultural, religious and gender differences, 

which increasingly manifest themselves in different ways, 

assuming and occupying the space of democracy and law. With a 

different profile, prejudiced voices, homophobia, discrimination, 

forms of violence and intolerance echo everywhere, including in 

formative spaces. The clashes between the movements are visible 

in contemporary collectives, exclaiming and claiming justice, 

respect and equality before cultural diversity. This tonic reality is 

impossible not to reach the professional linked to education, 

concerned with the process of teaching learning from the 

perspective of guaranteeing education for all. For the change 

Candau (2012, p. 237) affirms “the urgency of working on issues 

related to the recognition and appreciation of cultural differences 

in school contexts. In this posture, it is extra-polo for all the 

spaces that involve the construction of knowledge. The process 

requires daily actions of deconstruction of the configurations 

rooted in society”. 

The movement to enter the museum to think about 

interculturality and diversity along with history teaching was one 

of the paths found to contribute to the construction of other 

“possible stories”, as described by Araújo (2014), and not only an 

excluding and colonizing story. According to the author, even in 

the face of criticism of the hegemonic model, options to this 

tradition are visible that aim to favor the existence and 

emergence of other experiences, other narratives and other 

temporalities. The idea is not to impose a universal proposal, but 

rather to accept the difference through horizontal dialogues. The 

homogeneity imposed by modernity created inequalities when it 

standardized the narrative to be followed. In deconstruction it is 

important to have as a center the articulation between equality 

and difference. Both are associated in the perspective of mutual 

respect, being unproductive to approach one and exclude the 

other. Candau (2012, p. 239) explains that “in fact, equality is not 
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opposed to difference, but to inequality, and difference is not 

opposed to equality, but to standardization, serial production, 

and uniformity”. This latent debate is currently prescribed by 

historical and social issues permeated by power relations. In this 

respect, the educational processes acquire special prominence.  

Walsh (2009) states that it is fundamental work to face, 

challenge and overthrow the coloniality of pedagogical actions, 

understanding them “as a sociopolitical, productive and 

transformative process and practice based on the realities, 

subjectivities, history, struggles and realities of people” (WALSH, 

2009, p. 62). Decolonial pedagogy, as it is called, presupposes 

the negation of the dominant structure, but also points to new 

epistemologies that question and displace tradition. It seeks to 

clarify and develop critical analysis in order to intervene and 

transform power relations, knowledge and living into something 

totally distinct. Walsh relies on Fanon who bets on 

decolonization as a way to unlearn the whole framework imposed 

by colonization and dehumanization, in order to finally relearn 

us to be men and women. This requires a political education that 

develops social political awareness. Decolonization4 and 

humanization require the neutralization of the central problems 

of modernity and modern civilization: the rational, white and 

European values and power standards. In the mission of 

liberating from limiting imperatives and providing new 

humanity, critical interculturality is, according to Walsh (2009), 

a project of plural promotion, concerned with colonial powers 

and committed to political, social, epistemic and ethical 

transformation.  

The intercultural perspective5, as postulated by Candau 

(2008) and Walsh (2012), articulates policies of equality with 

                                                
4 I recognize the conceptual difference between decolonization and 
decolonization within the modernity/coloniality project. I use the first term as 
well as Walsh (2012), which explains from a language game. The distinction is 
in a logic of continuous action movement by the decolonial, since the end of 
coloniality would not exist, so the overcoming is permanent in the 
construction of alternatives. Decolonization would be in the transposition of a 
state with to one without coloniality. 
5 Candau (2012) explains that there is a relationship between interculturalism 
and multiculturalism. Some authors put them in opposition, others as 
synonyms. For the author the second term is controversial and attributes to it 
three fundamentals: assimilationist, differentialist and interactive, also called 
interculturality. 
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identity policies. This perspective carries fundamental 

characteristics for the construction of a community project where 

“differences are dialectically integrated” (CANDAU, 2008, p. 52). 

Among these are: the promotion of interrelationship between 

different cultural groups; the breaking down of essentialist views; 

the affirmation of constant processes of cultural hybridization; 

and finally, the awareness of the existence of power mechanisms 

that permeate cultural relations. Therefore, I support an 

intercultural education as described by Candau (2012) for the 

proposition of actions based on democracy, respect, equity and 

recognition of differences. 

For Walsh (2012), thinking about interculturality in 

South America has another character in view of the fact that it is 

where modernity and coloniality have taken shape, practice and 

meaning. In this case, it is important to develop a critical 

interculturality and not a functional one6. The second is applied 

                                                
6 Walsh (2012) still has a third perspective of interculturalism: the relational. 
It refers to contact and exchange between cultures in an essentialist way, 
omitting violence and usurpation. 

by the states, that is, by the dominant system, oriented to 

diminish the areas of tension and conflict between the diverse 

groups and social movements that focus on identity issues, 

without attacking the roots of the agent causing the problem. 

From this perspective, the aim is to promote dialogue, 

coexistence and tolerance, since they recognize the existence of 

diversity and cultural difference. The defense in the former 

focuses on reaching the matrixes of coloniality of power with 

political, social, epistemological, ethical projects of 

transformation and decoloniality, in order to refound the 

dominant structures. This type of action aims at attacking the 

devices that maintain inequality, subalternization and 

inferiorization of beings, knowledge and ways, logics and 

rationalities of life. At the same time, promote positive relations 

between culturally distinct groups for confrontation with the 

other and form a citizen awareness of differences as a 

constructive and rich factor of social development for the 

construction of a just and egalitarian society. It is necessary to 

stress to Walsh (2012, p.65) that “the central problem that starts 
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with interculturality is not ethnic-cultural diversity; it is the 

difference built as a pattern of colonial power that continues to 

transcend practically all spheres of life”.  

 The effort to interculture and decolonize, as advocated by 

Walsh (2012), combines this association, since one depends on 

the other in the possibility of coexistence of a new order based on 

the specificity of each social bias. Thus, it is known of the 

existence of logics and ways of living others that continue to be 

denied and subjugated, being necessary its articulation with 

decolonial orientation for the transformation and new 

construction. The plurality of knowledge and the respect for 

diversity are principles that go against the singularity, the 

heteronormativity and the representativity of a single color. It 

opens space for the emergence of principles, thoughts and 

practice of original peoples.  

 As the future has been faced, in the absence of triumphant 

progress in the face of post-modern and decolonial perspectives, 

concepts are given a more critical and revisional look. There is 

room for those “others”, of marginalized knowledges that 

compose in Santos’ terms the epistemologies of the south (2010). 

We are in a paradigmatic crisis and history, the science that 

studies men in time, is thus inevitably affected.  

 Historical science turns its gaze to itself before the 

abundance and diversity of voices that question its foundations 

based on historically processed participatory exclusion. These 

times that demand flexibility and openness are challenged by the 

production of history in new instances and media, discussed by 

the studies of Public History and Digital History. All this imposes 

reflection on the ways of making, ordering and thinking the logic 

of traditional history according to the current demands, which 

also aim at fixed identities and conceptions. In the public sphere, 

of the growing new media that enable the exchange of 

experiences, expressions of disrespect to others are constant 

despite the democratic and multicultural agenda.  

 At that point, thinking about history teaching is also 

inevitable. Although there are still museums and exhibitions with 

traditional perspectives, which tell history from the point of view 

of the winner, unilateral, linear and evolutionist, it is necessary 
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to consider the existing policies of memory, the struggles for 

hegemonization of official histories and the role of cultural and 

historical institutions in society. Visiting these places requires an 

accurate and not naive look for non-explicit message readings. 

The recognition of resistance is underwritten in these spaces and 

it is up to the educator to subvert the singular traditional order 

and present the plurality of these groups in order to produce new 

narratives.  

 Meaning the cultural assets as a link between past and 

present in the understanding of our realities, the teaching of 

History finds useful ground in Heritage Education7 for the 

development of a critical reading of the world, hence 

interculturality, in which the student public acquires tools for an 

active participation in the face of current social demands and 

                                                
7 I understand Heritage Education at IPHAN as: all formal and non-formal 
educational processes that focus on cultural heritage, socially appropriate as a 
resource for the socio-historical understanding of cultural references in all 
their manifestations, in order to collaborate for their recognition, appreciation 
and preservation. It is also considered that the educational processes must 
excel by the collective and democratic construction of knowledge, through the 
effective participation of the communities that hold and produce the cultural 
references, where various notions of cultural heritage coexist. 

challenges, so that this student ceases to be a mere spectator and 

becomes a subject producer of History and perpetuator of social 

and collective memory, by understanding its role as a citizen and 

the functioning of History. 

 According to Yassuda (2009, p.70), in a space-time 

trajectory, the museographic objects had "active participation in 

people's lives, linking to it concepts of utility, value and meaning. 

Moving it away from the context in which it lived deposited in a 

museum, primary utility was lost". In the musical spaces he 

acquires new meanings and it is enriching to understand this 

path that made him be there. In this movement of the object's 

biographical history it is possible to establish several temporal 

and cultural dialogues as a form of intellectual development. 

Bustamante (2019, p. 6) called it “polyphony of the object”, when 

we understand the multiple meanings that he acquired 

throughout his trajectory, evidencing his historicity. The object is 

the materiality of one or several stories, being therefore a 

temporal and spatial connector. The historian summarizes its 

relevance: 
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The study of material culture provides an opportunity to ask 
about the forms of material organization of society, the process of 
appropriation of the material universe by the human group, the 
social relations involved in the interaction between men and the 
environment, and also the collective representations. Thus, 
material culture constitutes a relevant document to be mobilized 
in the study and teaching of history (BUSTAMANTE, 2019, p. 3-
4).  

 

 To allocate yourself to the museum is to be in a legitimate 

place of protection. Material culture as a cultural heritage 

established by the Institute of National Historical and Artistic 

Heritage (Iphan) is related to time and associated with man, says 

Hartog (2006). In the definition of the Brazilian Constitution of 

19888 “material and immaterial goods, taken individually or 

together, bear reference to the identity, action, and memory of 

the different formative groups of Brazilian society constitute 

Brazilian cultural heritage”. Therefore, we have the museum as a 

discursive space where the revisiting of the past by historical 

                                                
8 Constitution of the Federative Republic of Brazil of 1988. Available at: 
http://www.planalto.gov.br/ccivil_03/constituicao/constituicao.htm. 
Accessed: 01 Jul. 2020. 

writing through heritage occurs, that is, as a producer of 

historical knowledge.  

 

Enlarging the look... 

 

 The discussions here tried to think about the possibilities 

of building historical school knowledge within the musical 

spaces, recognizing the existence of the modern tradition that 

marks our society and ends up privileging fundamental 

knowledge for the perpetuation of the colonial logic that stiffens 

our unequal society. In this way, it creates circumstantial silences 

and propositional dichotomies in view of the intellectual 

hegemonization of Western modernity. 

Entering the museum does not mean establishing immediate 

links with the space and collection. Adults, children and young 

people, public in general, who frequent these cultural sites find 

various objects on display, often with technical subtitles, which 

makes it difficult to understand and consequently some learning 

or identity bond. In many situations, the mediation of some 

https://historiaassis47.wixsite.com/zume
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professional is necessary and welcome. This is one of the factors 

that has contributed to the alienation of people from museums. If 

we read from the coloniality bias of power, we find violence and 

oppression. Therefore, replacing statues within the museum 

space has not necessarily contributed to their problematization, 

but by removing them from the streets we provide the meeting to 

the general public. The existence of these goods and the 

mobilization on them express the complexity of their meaning 

alerting to the need to look from the heterogeneity of past and 

present. The educational and transforming power of heritage and 

museum lies in its intrinsic temporality. The historical 

experience provided leads us to reflect on life and to enter into a 

process of re-elaboration and resignification of one's own being, 

to the point of becoming an active agent.  
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